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INTRODUCTION 

The  following  study  is  to  analyze  ten  reading  readiness 
workbooks . 

In  this  study,  the  contents  of  each  book  will  be 
analyzed  to  discover: 

1.  The  types  of  activities. 

2.  The  amount  of  practice  provided  in  each  activity. 

3.  The  similiarity  in  material  which  exists  between 
the  various  workbooks. 
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CHAPTER  I 


Summary  of  Previous  Research 

Repetition  - A Factor  in  Learning 

Guthrie-*-  states  " that  drill  has  been  used  in  the  class- 
room ever  since  there  were  schools.  In  most  experiments  on 
association  or  conditioning,  repeated  pairings  of  cue  and 
response  are  found  to  increase  the  certainty  and  the  ener- 
gy of  response  and  to  decrease  the  latency  of  response.... 

The  effects  of  practice  do  not  depend  on  mere  repetition, 
but  on  the  conditions  of  repetition,  and  these  conditions 
vary  enormously  in  different  learning  situations.  In  both 
human  and  animal  behavior,  associations  established  on  a 
single  occasion  are  the  rule  rather  than  the  exception." 

Pavlov^  reports  ,r  that  it  was  necessary  to  repeat 
pairing  of  new  stimulus  between  ten  and  fifty  times  in 
order  to  be  fairly  certain  that  the  association  was 
established. " 

1~!  Guthrie,  E.  R.  "Conditioning  ' A Theory  of  Learning  in 
Terms  of  Stimulus  Response,  and  Association," 

Psychology  of  Learning,  Forty-first  Yearbook  of  the 
Society  for  the  Study  of  Education,  Part  II  p.30 

2.  Pavlov,  I.P.  "Reply  of  Physiologist,"  Psychological 
Review,  39:99,  March  1932 
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Sandiford^  states  " that  mere  repetition  of  a situation 
has  no  effect  on  learning,  that  repetition  of  a connection 
has  little,  but  a very  little,  effect  on  learning,  while 
repetition  of  a situation  with  belonging  has  a considerable 
effect  on  learning. .. .Repetition  of  a connection  with 
belonging;  that  is;  repetition  of  a belonging  sequence, 
strengthens  the  connection  even  when  the  influence  of  the 
consequence  of  the  connection  (after  effect)  is  dis- 
counted through  being  concealed  or  disguised.” 

Frequency  - A Factor  in  Learning 

Dunlap^  says  ” that  the  law  of  use,  viz.,  that  a 
response  to  a given  stimulus  pattern  definitely  increases 
the  probabilty  that  on  the  recurrence  of  the  same,  or 
substantially  the  same  stimulus  pattern,  the  same  or 
approximately  the  response  will  occur.” 

Watson^  claims  ” that  frequency  and  recency  explain 
learning  and  that  it  is  unnecessary  to  invoke  the  law  of 
effect.  The  successful  action  in  maze  learning,  for 
example,  must  occur  in  every  series;  therefore,  the 

successful  action  is  learned  mainly  through  frequency.” 

3,  Sandiford,  Peter,  Ponnectionism:  Its  Origin  and  Major 

Features,  Psychology  of  Learning,  Forty-first  Yearbook 
of  the  National  Society  for  the  Study  of  Education, 

Part  II,  p.125. 

1.  Dunlap,  Knight.  "A  Revision  of  the  Fundamental  Law  of 
Habit  Formation”,  Science,  67:  3&0-362,  April  6,  1928. 

2.  Watson,  J.  B.  "Behavior,"  Psychology  of  Learning,  Forty- 
first  Yearbook  of  the  National  society  for  the  Study  of 
Education,  Part  II,  p.123. 
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Practice  - A Factor  In  Learning 


Thorndike^  is  his  discussion  of  the  laws  of  habit 
reflects  the  idea  " that  practice  without  zeal,  with  equal 
comfort  at  success  and  failure,  does  not  make  perfect. 

When  habit  formation  is  reduced  to  the  supposed  effect  of 
mere  repetition,  two  results  are  almost  certain.  By  the 
resulting  theory  little  in  human  behavior  can  be  explained 
by  the  resulting  practice,  unproductive  or  extremely  waste- 
ful forms  of  drill  are  encouraged". 

Locke^  voiced  the  same  idea  when  he  wrote  " that 
attention  and  repetition  help  much  to  the  fixing  of  any 
ideas  in  the  memory:  but  those  which  naturally  at  first 

make  the  deepest  and  most  lasting  impression  are  those 
which  are  accompanied  with  pleasure  and  pain". 

Stroud3  says  " that  learning  is  a change  in  performance 
in  the  course  of  practice ....  Practice  is  a necessary 
condition  to  learning  but  not  a sufficient  condition 


1.  Thorndike,  E.L.  "Associative  Learning  in  Man," 
Educational  Psychology,  Teachers  College,  Columbia 
University,  iJew  lork,  Part  I,  1927,  p.ll^f. 

2.  Locke,  John,  "Memory:  An  Essay  Concerning  Human 
Understanding",  George  Routledge  and  Sons,  London, 
Part  II,  19^.2,  p . 22. 

3.  Stroud,  J.  B.  "The  Role  of  Practice  in  Learning", 
Psychology  of  Learning,  Forty-first  Yearbook,  p.356. 
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Practice  includes  the  use  of  all  the  techniques  of 
learning  those  by  which  meaning  and  the  awareness  of  causal 
relationships  are  gained  by  which  conclusions  are  reached 
by  reflection,  and  those  by  which  responses  are  accompanied 
with  reinforcement  and  belonging....  Practice  is  not 
synonomous  with  learning,  nor  is  it,  itself,  a method  of 
learning.  It  provides  for  the  operation  of  the  methods, 
but  does  not  guarantee  their  operation.  While  learning 
does  not  go  on  in  the  abscence  of  practice,  it  does  not 
necessarily  go  on  in  connection  with  practice”. 

Distribution  of  Practice  - A Factor  in  Learning 

Cummings-^-  states  " that  psychological  experimentation 
has  shown  that  short  work  periods  are  more  effective  than 
long  ones”. 

Stroud^  says  ” that  it  has  long  since  been  recognized 
that  there  are  two  aspects  to  distributed  practice,  the 
length  of  the  practice  period  and  the  length  of  the  interval 
between  practices. .. .The  nature  of  the  function  practiced 
should  be  changed  within  the  class  period.... No  matter 
how  thorough  the  initial  learning  is,  forgetting  is  to  be 
expected  in  time  unless  subsequent  practice  is  engaged  in... 

1~.  Cummings^  Robert  A.  "Improvement  and  the  Distribution  of 
Practice’,  Contributions  to  Education.  Teachers  College, 
Columbia  University,  Numbers  97,  1919. 


2.  Stroud,  J.  B. , Forty-first  Yearbook,  p.371. 
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The  review  should  be  engaged  in  soon  after  the  learning 
exercise,  within  a day;  and  if  there  are  to  be  several 
review  exercises,  the  earlier  ones  should  be  frequent,  the 
later  ones,  less  frequent". 

Justification  For  Use  of  Reading  Workbooks 

Kerri  states  " that  each  child  has  his  own  book,  in 
which  he  can  trace  his  own  progress.  Within  the  compass 
of  the  book  may  be  seen  his  ability  at  the  beginning  of  the 
grade,  the  rate  of  the  progress,  and  his  increasing  maturity 
in  muscular  coordination  as  shown  by  his  writing  and  his 
ability  to  make  more  mature  responses ....  Providing  workbooks 
gives  the  child  a chance  to  use  something  new,  fresh  and 

all  his  own A book  of  this  type  is  a convenience 

to  the  teacher  also  because  there  are  no  lost  papers  and  no 
filing  problems.  The  books  are  designed  to  expedite 
checking  and  correction  of  errors ... .Workbooks  supplement 
the  program  by  providing  additional  drill  material  to 
strengthen  the  teaching  program. ...  The  best  and  most 
profitable  use  of  workbooks  results  only,  if,  their  use  is 
planned  carefully,  they  are  selected  wisely,  and  their 
materials  are  intelligently  prepared  and  presented". 

Goodrich^  states  " that  the  workbook  is  not  an  absolute 
necessity  for  it  is  possible  to  do  efficient  schoolwork 
without  it. 

1.  Kerr,  M.  F.  '^Teaching  with  Workbooks",  Elementary  School 
Journal,  iq.8 : 218-221,  December,  19V? • 

2.  Goodrich,  T.  V.  "Is  the  Workbook  A Necessity  or  Luxury?" 

S£hQ.Qj»  Eracttkiy-a,  50:359*  April,  1931. 
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It  is  not  a luxury,  however,  in  the  sense  that  the  chief 
reason  for  its  use  are  conveience  or  pleasure,  for  it  has 
sound  educational  values.  These  are  realized  only  when  the 
workbook  is  well  selected  and  intelligently  used.  Even  the 
best  workbook  is  no  panacea  for  educational  ills.  It  is, 
however,  a tool  that  makes  it  possible  for  a skilled  work- 
man to  do  a better  piece  of  work”. 

Miller-*-  states  ” that  some  workbooks  are  well  planned 
and  that  they  provide  a wealth  of  drill  material  which 
would  be  too  time  consuming  for  the  busy  classroom  teacher* 
to  prepare ... .Workbooks  furnish  good  practice  in  silent 
reading. .. .Workbooks  should  be  chosen  as  carefully  as  our 
textbooks  are.... If  the  teacher  makes  an  effort  to  tie 
up  the  material  in  these  workbooks  with  the  needs  of  the 
class  as  a whole,  she  will  find  that  many  workbooks, 
regardless  of  subject,  do  have  information  which  will  be 
pertinent  to  class  work”. 

Workbook  Defined 

Before  one  can  undertake  the  problem  of  weighing  the 
comments  for  and  against  workbooks,  it  is  essential  to 
understand  what  is  meant  by  the  term  ’’workbook". 

l"»  Miller,  Edith  F.  "What  About  Workbooks?"  American 
Childhood  32:  15>-l6,  December,  19ij-6 
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The  Dictionary  of  Education^  defines  a workbook  as 
follows : 

1.  A study  or  learning  guide  for  pupils  after  related 
to  a particular  textbook  or  to  several  textbooks;  may 
contain  exercises,  problems,  practice  materials,  directions 
for  use,  space  for  recording  answers,  and  frequently,  means 
of  evaluating  the  work  done. 

2.  A supplementary  or  preparatory  exercise  or  practice 
book  in  reading,  used  to  give  additional  training  not 
found  in  basic  reading  materials”. 

Another  good  definition,  as  presented  by  Wesley^,  is 
”The  term  workbook  is  now  generally  used  to  designate  those 
printed  or  otherwise  formally  prepared  booklets  that  are 
designed  to  facilitate  study”. 

Defense  of  the  Workbook 

Gates^  believes  ” that  in  the  elementary  grades,  the 
workbook  is  useful  in  introducing  new  words  and  developing 
skills,  saves  much  time,  and  helps  teachers  discover  what 
part  of  the  lesson  needs  reconsideration  and  rereading”. 

T~,  Good,  Carter  V.,  Editor,  Dictionary  of  Education,  Few- 
York:  McGraw-Hill  Company”  194-5 • 

2.  Wesley,  E.B.,  Teaching  the  Social  Studies , Boston:  D.C. 
Health  and  Company,  p.405>,  1942* 

3.  Gates,  A.  "Workbooks  in  Practice.”  School  Executive 
Magazine,  5l*  344“£°>  April,  1932. 
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Canfield-*-  believes  ” that  the  workbook  has  value  in  the 
elementary  grades  for  it  is  a valuable  teaching  aid 
especially  in  the  elementary  school,  where  the  drill  function 
of  the  workbook  is  most  valuable.” 

Hildreth^  contends  ” that  the  workbook  is  useful  in 
elementary  grades  because  small  units  of  material  presented 
at  one  time  forces  the  wandering  attention  of  the  young 
child  better  than  the  continuous  material  of  the  textbook”. 

Wilson^  believes  ” that  the  workbook  saves  time  and 
thus  makes  possible  more  supervised  instruction  and 
establishes  a working  atmosphere  in  the  classroom”. 

Brown  and  Sires^  state  ” that  the  teacher  must  remember 
that  readiness  books  are  normally  and  rightfully  part  of 
the  instructional  program  for  six  year  olds.  Consequently, 
in  the  first  semester,  she  should  limit  the  use  of  readiness 
books  for  five  year  olds  in  most  cases  to  the  sections  which 
deal  with  language  development,  literature,  ability  to  make 
speech  sounds,  and  development  of  incoming  vocabulary.” 

1~.  Canfield,  J.  N. , "Assignment  Sheets  and  Study  Guides”, 
Modern  Education,  Ip : 31  , October,  1931. 

2.  Hildreth,  G.M. , Learning  the  Three  R's,  Philadelphia 
Educational  Publishers , p.2lpl,  193&. 

3.  Wilson,  H.  "Worksheets  as  Aids  to  Supervised  Study”, 
Historical  Outlook,  20:  287-291,  October,  1929. 

ip.  Brown,  Elizabeth  and  Sires,  Louise,  "Guiding  Primary 
Children  with  Emphasis  on  Pre-reading  activities” , An 
Educational  Service  Publication;  Iowa  State  Teachers 
College,  Cedar  Falls,  Iowa,  Issue  ?:25,  January,  194-8. 
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Opposition  to  the  Workbook 


Brown  and  Sires^  state  ” that  readiness  books  are  a 
supplement  to  and  not  a substitute  for  the  more  active 
experiences  of  the  social  studies .... .Workbook  activities 
will  do  little  to  develop  motor  coordination;  they  merely 
test  the  child’s  ability  to  coordinate;  the  teacher  must 
supply  her  own  developmental  activities. 

p 

Betts^  says  " that  it  would  be  folly  to  assume  that 
an  adequate  reading  readiness  program  can  be  put  between  the 
pages  of  a workbook  or  textbook. .. .Basal  reading  readiness 
materials  emphasize  what  the  teacher  can  do  to  prepare 
children  for  reading  activities. 

Characteristics  of  a Good  Workbook 

Clark^  states  ” that  it  is  essential  that  teachers 
know  materials  which  will  stimulate  children  to  think,  to 
anticipate  the  probable  sequence  of  events,  to  derive  meanings 
from  the  context,  and  vtfoich  will  meet  the  needs  of  children 
of  varying  interests  and  abilities. 


1.  Brown,  Elizabeth  and  Sires,  Louise , '^Guiding  Primary 
Children  with  Emphasis  on  Pre-Reading  Activities;  An 
Educational  Service  Publication,  Iowa  State  Teachers 
College,  Cedar  Falls^  Iowa , Issue  7:2l|_,  January,  19l|-8. 

2.  Betts,  Emmett  A.  Foundations  of  Reading  Instruction, 
Chicago:  American  Book  Company,  p . 9 > 19q-6. 

3.  Clark,  Katherine, ’’Nature  and  Variety  of  Reading  Material 
in  the  Primary  Grades,”  Supplementary  Educational 
Monographs . University  of  Chicago,  \±:  l38-ll|7),  194-2. 
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Reading  readiness  materials  are  of  two  types :- 

1.  Materials  that  are  used  with  kindergarten  and 
first  grade  children  as  a part  of  their  pre- 
reading  experiences. 

2. , The  between  grade  readers  which  are  designed  to 

be  used  between  successive  books  of  a basic  series. 
Pre-reading  books  are  an  integral  part  of 
practically  all  new  series  of  readers.  They  may 
be  large  picture  books  or  the  consumable  work- 
book type.” 

Goslin^  reports  ,T  that  a selection  of  materials  for  a 
reading  program  is  properly  a cooperative  research  project 
undertaken  to  find  materials  which  most  closely  parallel 
the  objectives  of  the  school  system  and  which  implement  the 
growth  and  development  of  children  in  the  directions  of  those 
objectives . " 

p 

Vreeland^  lists  the  six  following  items  as  being 
essential  to  a good  workbook,  -^e  states  that  a good  work- 
book: 

1.  Tends  to  foster  helpfully  an  intimate  personal 
contact  between  pupil  and  teacher. 

IT!  Goslin,  Willard  E.  "Cooperative  Selection  of  Reading 

Material”,  Supplementary  Educational  Monographs,  I4. : 19^-2 • 


2.  Vreeland,  Wendell,  "A  Good  Workbook  from  the  Teacher’s 
Point  of  View",  Nations  Schools,  18:  35-37 > July,  1936 
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2.  Utilizes  as  many  as  possible  of  the  available 
materials  and  opportunities  for  experience. 

3.  Utilizes  completely  the  findings  of  the  scientific 
study  of  the  learning  process. 

4.  .Provides  adequately  for  maximum  growth  on  the  part 
of  all  learners. 

5.  Stimulates  in  wholesome  ways,  the  assumption  of 
responsibility  by  the  pupil  for  all  aspects  of 
his  work. 

6.  Provides  effective  training  in  the  technique  of 
self-diagnosis. 

Brown  and  Sires1  state  M that  a suitable  reading 
readiness  workbook  should  meet  the  following  requirements: 

1.  The  illustrations  should  be  large  enough  to  cause 
no  eye  strain. 

2.  The  illustrations  should  be  colorful. 

3.  The  illustrations  should  be  life-like. 

4.  The  illustrations  should  show  action  and  movement. 

5.  The  text  should  deal  with  children’s  experiences. 

6.  There  should  be  few  activities  which  call  for 
cutting,  pasting,  and  following  lines. 

7.  It  should  contain  few  activities  which  require 
coloring  within  an  outline. 

1.  Brown,  Elizabeth  and  Sires,  Louise,  "Guiding  Primary 
Children  with  Emphasis  on  Pre-reading  activities".  An 
Educational  Service  Publication;  Iowa  State  Teachers 
College,  Cedar  Falls,  Iowa,  Issue  7:  25>  January,  194®* 
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8.  It  should  be  accompanied  by  a manual  written  by 


a reputable  author. 

9.  The  use  of  the  activities  should  be  regulated  by 
child  readiness  and  not  by  the  calendar.” 

Broening-1-  lists  the  following  standards  of  a workbook: 

A workbook  must; 

1.  Stimulate  the  interests  and  abilities  of  each 
pupil. 

2.  Reveal  to  pupils  the  immediate  and  defined  values 
of  subject  matter. 

3.  State  clearly  directions  to  pupils. 

Ip.  Afford  variety  in  learning. 

5.  Assume  only  skills  which  pupils  may  reasonably 
expect  to  have. 

6.  Divide  the  unit  into  psychologically  acceptable 
sub-units . 

7.  Encourage  the  pupils  to  add  questions,  suggestions, 
and  activities  of  their  own. 

8.  Challenge  bright  pupils  to  add  questions, 
suggestions,  and  activities  of  their  own. 

9.  Provide  natural  situations  for  individual  reports 
and  open  forum  discussions. 

1.  Broening,  A'  M.,"Teacher  Use  of  Workbooks” , Curriculum*" 
Journal,  11:  Ipl-Ijip, 
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10.  Utilizes  pupils’  special  ability  in  art,  language, 
and  other  fields. 

11.  Provides  checking  devices  and  standards  of 
attainment. n 

Content  of  Present  Day  Reading  Workbooks 

Salmon-1-  states  " that  in  an  analysis  of  the  reading 
workbooks  to  accompany  pre-primers,  primers,  and  first 
readers  of  eight  basic  reading  systems,  summarizes  thus: 

In  pre-primer  workbooks  the  outstanding  item  is  matching 
sentence  and  picture  with  a total  of  198  pages.  A total  of 
13  pages  were  concerned  with  auditory  discrimination  and 
perception. ...  In  primer  workbooks,  the  item  which  occurs 
most  frequently  is  following  directions  with  a total  of  125 
pages.  A total  of  71  pages  were  devoted  to  word  analysis 
exercises ....  In  first  reader  workbooks  the  item  which  occurs 
most  frequently  is  completing  sentences  by  selecting  a word 
or  phrase,  with  a total  of  162  pages.  A total  of  198  pages 
of  word  analysis  exercises  are  found”. 

Millsf  in  an  analysis  of  second  grade  reading  workbooks, 
which  accompany  basic  readers  for  the  second  grade, 
summarizes  thus: 

lT  Salmon,  Catherine  F.  "An  Analysis  of  First  Grade  Reading 
Workbooks”,  Unpublished  Master’s  Thesis,  Boston  University, 

1914.8,  p.65 

2.  Mills,  Grace  L.  "An  Analysis  of  Second  Grade  Heading 

Workbooks”,  Unpublished  Master's  Thesis,  Boston  University, 

1949,  pp. 50-51. 
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"Completing  a sentence  by  a word,  is  found  in  all  the 
workbooks  analyzed  and  has  a total  of  370  pages.  Other 
items  of  high  frequency  are  matching  a picture  and  a sentence 
with  a total  of  200  pages,  and  word  recognition  tests 
occurring  103  times.... A total  of  358  pages  of  the  1533  pages 
analyzed  are  devoted  to  study  skill  exercises.  Of  these  358 
pages,  l65  contain  exercises  on  finding  the  main  idea,  119 
classification,  and  74-  sequence ... .Three  types  of  exercises 
are  found  in  all  the  workbooks  analyzed—answering  a question 
by  a phrase,  completing  a sentence  by  a word,  and  matching 
a picture  and  a sentence". 
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CHAPTER  II 


PLAN  OF  THE  STUDY 

Letters  were  writen  to  the  following  publishers 
asking  for  information  concerning  their  publications  of 
reading  readiness  workbooks  and  materials. 

1.  Allyn-Bacon  Company,  Boston,  Massachuesetts . 

2.  Ginn  and  Company,  Boston,  Massachuesetts. 

3.  Heath,  D.C.  Company,  Boston,  Massachuesetts. 

4-.  Laidlaw  Brothers,  New  York,  New  York. 

5.  Merrill,  Charles  E.  Company,  Inc.,  New  York, 

New  York. 

6.  Row-Peterson  Company,  Boston,  Massachuesetts. 

7.  Scott-Foresman  Company,  New  York. 

8.  Silver  Burdett  Company,  New  York,  New  York. 

9.  The  Macmillan  Company,  Boston, Massachuesetts. 

10.  World  Book  Company,  Boston,  Massachuesetts. 

Each  workbook  was  examined  for  the  type  of  exercises 
and  the  number  of  pages  on  which  the  same  type  of  exercise 
occurred. 

A table  listing  the  items  and  the  number  of  pages  on 
which  this  item  occurs,  was  made  for  each  of  the  ten  books. 

An  explanation  af  the  meaning  of  these  items  may  be 
found  at  the  front  or  back  of  each  book  or  else  in  the 
Manual . 

The  total  number  of  repetitions  in  a workbook  does  not 
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necessarily  correlate  m.  th  the  total  number  of  pages  in  the 
workbook.  This  is  explained  by  the  fact  that  very  often 
more  than  one  type  of  exercise  is  included  on  a single  page. 

In  order  to  make  these  general  tables,  it  was  necessary 
to  make  a check  list  of  items  from  the  composite  lists  of 
all  reading  readiness  skills  in  each  workbook. 

The  results  of  the  analysis  are  presented  in  the  next 
chapter. 
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CHAPTER  III 


ANALYSIS  OF  DATA 

Thirteen  table  s were  set  up  to  show  material  found  in 
the  analysis  of  the  workbooks. 

Table  1 concerns  the  ten  workbooks,  including  name  of 
book,  authors,  publisher,  date  of  publication  and  number 
of  pages  in  each  workbook. 

Tables  2-11  present  the  items  and  their  frequency  in 
each  workbook. 

Table  12  shows  the  frequency  of  the  items  of  each 
workbook  compared  to  writer's  check  list. 

Table  13  shows  the  total  number  of  pages  for  visual 
discrimination,  auditory  discrimination,  language 
development,  and  motor  coordination  from  all  the  workbooks 
and  the  number  of  each  item  for  each  workbook. 
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TABLE  II 


Here  We  Go  published  by  Row-Peterson  Company 


Items 


Number  of  pages  on 
which  items  occur 


Association  of  ideas 
Likenesses  and  differences  of 
objects 

Background  of  information  and 
experience 

Identify  objects  and  colors 

Ability  to  interpret  pictures 

Matching 

Word  forms 

Sequence  of  events 

Rhyming  words 

Vocabulary  and  concept  development 
Classification 
Oral  language  ability 
Ability  to  say  certain  speech 
sounds 

Noting  details 
Left  to  right  progression 
Auditory  span 
Following  directions 


12 

10 


10 


8 

7 

7 

7 

5 

5 


3 


3 

3 

3 

2 

2 


The  item  which  occurs  most  frequently  is  the 
association  of  ideas.  Next  in  order  of  frequency  are  the 
background  of  information  and  experience  and  likenesses 
and  differences  of  objects. 

No  item  occurs  only  once. 
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TABLE  III 


We  Meet  New  Friends  published  by  World  Book  Company 


Items 


Visual  discrimination 
Language  growth 
Motor  coordination 
Auditory  perception 
Orientation 


Number  of  pages  on 
which  item  occurs. 

55 

28 

19 

9 

8 


The  item  which  occurs  most  frequently  is  visual  discrimination. 
Next  in  order  of  frequency  is  language  growth. 

No  items  occur  only  once. 
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TABLE  IV 


My  First  Seatwork  published  by  Macmillan  Company 

Items  Number  of  pages  on 

which  item  occurs. 


Story  sequence 

Rhyming  sounds 

Likenesses -differences 

Fastening 

Matching  words 

Printed  word 

Beginning  sounds 

Matching  details 

Picture  interpretation 

Recognition 

Matching  sentences 

Cutting 

Assembling 

Folding 

Pasting 

Constructing 


9 

8 

8 

6 

6 


1 

3 


2 

2 

2 

1 


The  item  which  occurs  most  frequently  is  story  sequence. 
Next  in  order  of  frequency  are  likenesses  and  differences 
and  rhyming  words. 

The  item  which  occurs  only  once  is  constructing. 
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TABLE  V 

Before  We  Read  published  by  Scott-Foresman  Company 


Items 


Number  of  pages  on 
which  item  occurs. 


Extending  speaking  meaning 
vocabulary 
Making  inferences 
Recognizing  likenesses  and 
differences 

Clarifying  the  meaning  of  words 
Noting  details  and  seeing  their 
relationships 

Combining  sentences  into  narrative 
sequence 

Coordinating  eye  and  hand  movement 
Recognizing  or  recalling  sequence 
Using  left  to  right  eye  movement 
Recognizing  relationships 
Classifying  and  generalizing 
Recognizing  reversed  position  or 
difference  in  arrangement. 

Recalling  details 
Comparing 

Recognizing  main  ideas 
Developing  general  muscular 
coordination 

Hearing  and  using  good  articulation 
Combining  words  into  sentences 
Attaching  meaning  to  word  forms 
Recalling  and  following  directions 
Hearing  differences  in  consonant 
sounds 

Identifying  likenesses  and  differences 
in  initial  consonant  sounds 
Recognizing  differences  in  word  forms 
Identifying  sound  patterns  by  rhythm 
or  pitch 

Identifying  rhyme 


23 

20 


17 

l6 


15 


14 

11 

li 

10 


7 

7 

6 

6 

5 


4 


3 

3 


2 


1 

1 


1 

1 


The  item  which  occurs  most  frequently  is  extending 
speaking-meaning  vocabulary.  Next  in  order  of  frequency 
is  making  inferences. 


, 


. 


. 


Recognizing  differences  in  word  forms,  identifying 
rhyme,  identifying  likenesses  and  differences  in  ititial 
consonant  sounds,  and  identifying  sound  patterns  by 
rhythm  or  pitch  occur  only  once. 
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TABLE  VI 


We  Can  Read  published  by  Charles  E.  Merrill  Company 


Items 


Number  of  pages  on 
which  item  occurs. 


Experience  readiness 

4-7 

Language  readiness 

4-7 

Motor  readiness 

4-7 

Visual  readiness 

4-7 

Auditory  readiness 

4-7 

Picture  reading 

4-7 

All  the  six  items  occur  on  every  page  in  the 
workbook. 
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TABLE  VII 

Fun  with  Tom  and  Betty  published  by  Ginn  Company 


Items 


Number  of  pages  on 
which  item  occurs. 


Concept  building 

26 

Language  growth 

25 

Kinesthetic  development 

21 

Visual  discrimination 

20 

Orientation 

17 

Auditory  perception 

13 

Vocabulary  building 

12 

The  item  which  occurs  most  frequently  is  concept 
building.  Next  in  order  of  frequency  is  language  growth. 
There  are  no  items  which  occur  only  once. 
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TABLE  VIII 


Reading  Pictures  published  by  Allyn-Bacon  Company 


Items 


Number  of  pages  on 
which  item  occurs. 


To  give  training  in  observation 
and  picture  interpretation 
To  promote  oral  language  development 
Ability  to  follow  directions 
Visual  memory 
Visual  discrimination 
To  formulate  a verbal  story 
Likenesses  and  differences 
Sequence  of  ideas 
To  encourage  conversation 
To  develop  left  to  right  eye 
movements 

To  classify  and  associate  objects 
and  forms 
Identifying 
Symbols  have  meaning 
Ability  to  make  generalizations 
Relationship  between  objects  and 
numbers 

To  retain  auditory  impressions  of 
words 

Coordination  of  eye  and  hand  in  left 
to  right 

Feeling  for  direction 
Imagery 


17 

16 

15 

10 

9 

8 

7 

6 


6 

I 


2 

2 

1 


The  item  which  occurs  most  frequently  is  observation 
and  picture  interpretation.  Next  in  order  of  frequency 
is  oral  language  development. 

The  item  which  occurs  only  once  is  imagery. 
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TABLE  IX 


Our  First  Book  published  by  Silver-Burdett  Company 

Items  Number  of  pages  on 

which  item  occurs. 


Comprehension  and  interpretation  12 
Power  of  retention  12 
Ability  to  locate  information  12 
Auditory  discrimination  10 
Word  recognition  9 
Selection  and  evaluation  8 
Facility  in  eye  movements  7 
Organization  skills  6 
Oral  story  interpretation  6 
Stories  told  in  pictures  to 

stimulate  children's  interest  in 

books  and  reading  6 
Use  of  oral  language  2 
Word  meaning  1 
Speech  development  1 


The  items  which  occur  most  frequently, and  same 
number  of  times  too,  are  comprehension  and  interpretation, 
power  of  retention  and  ability  to  locate  information.  Next 
in  order  of  frequency  is  auditory  discrimination. 

The  items  which  occur  only  once  are  word  meaning  and 


speech  development 
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TABLE  X 


See  and  Dp  published  by  D.  C.  Heath  Company 


Items 


Number  of  pages  on 
which  item  occurs. 


Association  of  ideas  21 

Noting  and  remembering  details  15? 

Sequence  of  ideas  V~> 

Language  development  llj. 

Recognizing  likenesses  and 
differences  12 

Clarification  and  enrichment  of 
meaning  of  words  9 

Classifying  objects  5 

Discrimination  of  sounds  1l 


The  item  which  occurs  most  frequently  is  association 
of  ideas.  Next  in  order  of  frequency  are  sequence  of  ideas 
and  noting  and  remembering  details. 

There  are  no  items  which  occur  only  once. 
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TABLE  XI 

We  Go  To  School  published  by  Laidlaw  Brothers  Company 

Items  Number  of  pages  on 

which  item  occurs. 


Ability  to  match  simular  objects 
or  words  2? 

Ability  to  associate  objects  and 
words  21 

Ability  to  follow  directions  21 

Ability  to  trace  dotted  lines  17 

Ability  to  use  the  eyes  in  left 
to  right  movements  llj. 

Ability  to  see  differences  in 
objects  or  words  13 

Ability  to  speak  in  sentences  11 

Ability  to  gain  ideas  from 
pictures  10 

Ability  to  participate  in 
conversation  8 

Ability  to  draw  lines  from  left 
to  right  7 

Ability  to  remember  items  in 
sequence  6 

Ability  to  listen  with  purpose  6 

Ability  to  discriminate  between 
sounds  I|_ 

Ability  to  produce  sounds 
correctly  ij. 

Ability  to  color  pictures  2 


The  item  which  occurs  most  frequently  is  the  ability 
to  match  simular  objects  or  words.  Next  in  order  of 
frequency  are  the  ability  to  follow  oral  directions  and 


the  ability  to  associate  objects  and  words. 

There  are  no  items  which  occur  only  once 


. 


TABLE  XII 


CHECK  LIST  OF  ITEMS  FOR  READING  READINESS  WORKBOOK. 


I 


Visual  Discrimination 

1.  Likenesses  and  Differ- 

ences 

2.  Noting  details  in 

picture 

3.  Visual  memory 

Ip. Association  of  meanings 
and  word  symbols 
5. Classification 


II  Auditory  Discrimination 

1.  Difference  in  rhythm 

2.  To  hear  initial  sounds 
3*.Ability  to  reproduce 

sounds 

4. Ability  to  retain 

auditory  impression  of 
words 


Scott  Ginn  Macmillan  Laidlaw 
Foresman  Company  Company  Company 
Company 


III  Language  Development 

1 . Association  of  ideas 

2.  Vocabulary  building 
3. Sequence  of  events 
4_. Combining  words  into 

sentences 

5.  Ability  to  make 

inferences 

6.  Ability  to  follow 

directions 

7.  Extending  speaking- 

meaning vocabulary 


IV  Motor  Coordination 

1.  Coordinating  eye  and 

hand  movement 

2.  Using  left  to  right 

eye  movement 


23 


21 

6 


3 

30 


2 

3 


4 

4 


11 

25 

4 

20 

3 

23 

4 
11 
10 


26 


21 

16 


% 

11 


28 

10 

12 

i5 


11 

22 

5 

17 

9 


20 

4 


8 


8 

4 


16 

36 

36 


4-0 


21 

2 


4 

4 


6 

n 

10 

21 

8 


19 

21 
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Total  numbei 
of  pages 

*» 

D.C. Heath  World 
Company  Book 

Allyn- 

Bacon 

Silver-  Row-  Merril 

Burdett  Peterson  Comoarv 

on  which 
I items  occur 
Y in  the 
workbooks 

— „ — 

company  Company  Company  Company 

35 

9 

47 

91 

12 

7 

24 

152 

15 

17 

22 

10 

110 
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TABLE  XII 


The  item  which  has  the  most  total  number  of  occurrences 
is  likenesses  and  differences  with  a total  of  192  pages. 

This  item  occurs  in  all  the  workbooks  except  Silver-Burdett 
Company. 

Language  development  is  the  next  most  frequently 
occurring  item  with  a total  of  138  pages.  This  item  occurs 
in  all  the  workbooks . 

Noting  details  in  a picture  is  the  next  most  frequently 
occurring  item  with  a total  of  110  pages.  This  item  occurs 
in  all  the  workbooks  except  Laidlaw  Brothers  Company  and 
Merrill  Company. 

Motor  coordination  is  the  next  most  frequently  occurring 
item  with  a total  of  100  pages.  This  item  is  not  found  in 
D.  C.  Heath  Company. 

Using  left  to  right  eye  movements  is  the  next  most 
frequently  occurring  item  with  a total  of  93  pages.  This 
item  is  found  in  all  the  workbooks  except  Merrill  Company 
and  D.  C.  Heath  Company. 

Visual  discrimination  is  the  next  most  frequently 
occurring  item  with  a total  of  91  pages.  This  item  is  found 
in  all  the  workbooks.  Scott-Foresman  is  the  company  that 
has  the  most  pages  devoted  to  this  particular  item.  Ginn 
Company  is  next. 

Sequence  of  events  is  the  next  most  frequently  occurring 
item  with  a total  of  88  pages.  This  item  is  found  in  all  the 
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workbooks  except  Merrill  Company. 

Coordinating  eye  and  hand  movement  is  the  next  most 
frequently  occurring  item  with  a total  of  77  pages.  This 
item  is  found  in  Scott-Foresman  Company,  Ginn  and  Company, 
Macmillan  Company,  Laidlaw  Brothers  Company,  and  Allyn-Bacon 
Company. 

Association  of  meanings  and  word  symbols  is  the  next 
most  frequently  occurring  item  with  a total  of  72. pages.  This 
item  is  found  in  all  the  workbooks  except  D.  C.  Heath  Company. 

Auditory  discrimination  is  the  next  most  frequently 
occurring  item  with  a total  of  66  pages.  This  item  is  found 
in  all  the  workbooks  but  very  little  in  Allyn-Bacon  Company 
and  D.  C.  Heath  Company. 

Classification  is  the  next  most  frequently  occurring 
item  with  a total  of  66  pages.  This  item  is  not  found  in 
the  Macmillan  Company  and  Merrill  Company. 

Extending  speaking-meaning  vocabulary  is  the  next  most 
frequently  occurring  item  with  a total  of  62  pages.  This 
item  is  found  only  in  Scott-Foresman  Company,  Ginn  Company, 
Laidlaw  Brothers  Company,  and  D.  C.  Heath  Company. 

Association  of  ideas  is  the  next  most  frequently 
occurring  item  with  a total  of  54  pages.  This  item  is  not 
found  in  the  Macmillan  Company,  Laidlaw  Brothers  Company, 
Allyn-Bacon  Company,  and  Silver-Burdett  Company. 

Ability  to  follow  directions  is  the  next  most  frequently 
occurring  item  with  a total  of  52  pages.  This  item  is  not 
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found  in  Silver-Burdett  Company,  Macmillan  Company,  or  D.  C. 
Heath  Company. 

Visual  memory  is  the  next  most  frequently  occurring  item 
with  a total  of  I4J4.  pages.  This  item  is  not  found  in  Row- 
Peterson  Company,  ^acmillan  Company,  Laidlaw  Brothers  Company, 
Merrill  Company,  or  D.  C.  Heath  Company. 

Ability  to  make  inferences  is  the  next  most  frequently 
occurring  item  with  a total  of  30  pages.  This  item  is  found 
only  in  Scott-Foresman  Company  and  Laidlaw  Brothers  Company. 

Combining  words  into  sentences  is  the  next  most 
frequently  occurring  item  with  a total  of  23  pages.  This 
item  is  found  only  in  Allyn-Bacon  Company,  Scott-Foresman 
Company,  and  Laidlaw  Brothers  Company. 

Ability  to  hear  initial  sounds  is  the  next  most 
frequently  occurring  item  with  a total  of  23  pages.  This 
item  is  not  found  in  Silver-Burdett  Company,  Row-Peterson 
Company,  and  Merrill  Company. 

Ability  to  hear  differences  in  rhythm  is  the  next  most 
frequently  occurring  item  with  a total  of  18  pages.  This 
item  is  found  only  in  Scott-Foresman  Company,  Ginn  Company, 
Macmillan  Company,  and  ^ow-Peterson  Company. 

Vocabulary  building  is  the  next  most  frequently 
occurring  item  with  a total  of  l6  pages.  This  item  is  found 
only  in  Row-Pet erson  Company  and  Ginn  Company. 

Ability  to  retain  the  auditory  impression  of  words  is 
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the  next  most  frequently  occurring  item  with  a total  of  1 4- 
pages.  This  item  is  found  only  in  Allyn-Bacon  Company,  Row- 
feterson  Company,  Scott-Foresman  Company,  and  Laidlaw  Brothers 
Company. 

Ability  to  reproduce  sounds  is  the  next  most  frequently 
occurring  item  with  a total  of  11  pages.  This  item  is  found 
only  in  Row-^eterson  Company,  Scott-Foresman  Company,  and 
Laidlaw  Brothers  Company. 
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TABLE  XIII 

TOTAL  NUMBER  OF  PAGES  FOR 

Scott 

Foresman 

Company 

EACH  MAIN  TOPIC  - 

Ginn  Macmillan 

Company  Company 

Laidlaw 

Company 

D.C .Heath 
Company 

World  Allyn-  Silver-  Row-  Merrill  Total  number 

Book  Bacon  Burdett  Peterson  Company  of  pages 

Company  Company  Company  Comoany 

I Visual  Discrimination 

33 

83 

32 

63 

32 

35 

53 

52 

55 

4-7 

535 

II  Auditory  Discrimination 

13 

11 

12 

9 

2 

10 

10 

4-7 

132 

III  Language  Development 

86 

98 

9 

56 

59 

28 

kb 

8 

26 

4-7 

4-63 

IV  Motor  Coordination 

25 

31 

73 

1+0 

28 

10 

7 

3 

4-7 

264 

. 
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, 
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TABLE  XIII 


Visual  discrimination  has  the  most  number  of  occurrences 
with  a total  of  535  pages.  Scott-Foresman  Company  and  Ginn 
Company  total  the  same  amount  of  pages. 

Language  development  has  the  next  most  number  of 
occurrences  with  a total  of  lp63  pages.  This  main  topic 
occurs  most  frequently  in  all  the  workbooks  but  very  little 
in  Macmillan  Company  and  Silver-Burde tt  Company. 

Motor  coordination  has  the  next  most  number  of  occur- 
rences with  a total  of  26 1\.  pages.  This  is  not  found  at  all 
in  the  D.  C.  Heath  Company  workbook  and  very  little  in  Row- 
Peterson  Company  workbook. 

Auditory  discrimination  has  the  next  most  number  of 
occurrences  with  a total  of  132  pages.  This  item  occurs 
very  little  in  Allyn-Bacon  Company  and  D.  C.  Heath  Company. 
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SUMMARY  AND  CONCLUSIONS 


The  following  observations  were  made  as  a result  of 
this  study. 

The  outstanding  item  is  likenesses  and  differences 
with  a total  of  152  pages.  The  item  which  occurs  least 
is  the  ability  to  reproduce  sounds  with  a total  of  11 
pages . 

In  the  study  the  four  important  topics  of  reading 
readiness  were  selected  - Visual  Discrimination,  Auditory 
Discrimination,  Language  Development,  Motor  Coordination, 
Under  each  of  these  topics,  items  were  listed  by  means  of 
a check  list  to  find  the  frequency  of  e&ch  item  in  each 
workbook. 

As  Table  13  shows.  Visual  Discrimination  shows  greater 
frequency  and  Auditory  Discrimination  the  least  frequency. 

Suggestions  for  Further  Research 

1.  Construct  a reading  readiness  workbook  that  could 
be  used  with  any  reading  system. 

2.  Construct  a reading  readiness  workbook  which  devote 
the  same  amount  of  pages  to  Visual  Discrimination, 
Auditory  Discrimination,  Language  Development,  and 
Motor  Coordination. 
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